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Welcome to Transition!

Transition is a very important year in children’s education at the International School of Milan. It marks the transition from a nursery-style environment and makes a gradual preparation for the years ahead in the Elementary Section of our school. The children in Transition are taught some fundamental principles they will use throughout their time in the school and are prepared in many different ways for the styles of learning they will later enjoy.

Our aims in the Early Years Section are to:
· Provide each child with a warm and safe environment for learning

· Allow children to settle into the routines of school life calmly and confidently

· Stimulate each individual child with a broad set of experiences beyond those in which they are already familiar 

·  Promote independent learning and active involvement in the learning process

· Develop basic skills and knowledge in line with overall targets for children at the International School of Milan

· Enable children to form good relationships with peers and adults
· To encourage an acceptance of all cultures 
In broad terms the Early Years Curriculum at the International School of Milan consists of the following:

· Language, communication and literacy

· Mathematical development

· Creative development

· Information and communication technology 

· Personal, social and emotional development

· Physical development

· Social studies

· Science 

The PYP for the Early Years

The teaching of the PYP programme in the Early Years Section is based entirely on the framework offered by the International Baccalaureate Organisation for Early Years. It gives a foundation to the PYP, emphasising, from the very beginning, the development of the whole child and the importance of the environments in which they will learn. 

The PYP for the Early Years document (IBO PYP 2002) stated:

“The intention of the PYP is to support children’s efforts to construct meaning from the world around them by drawing upon their prior knowledge, providing provocation through new experiences and providing time and opportunity for reflection and consolidation”
In the Early Years Section we aim to create a warm and safe environment, exciting enough to stimulate, calm enough to reassure and friendly enough to enable them to form good personal relationships.

The classroom environments have a range of areas defined to encourage exploration, investigation and play, both in and out of doors. The children are stimulated to become active learners by providing ongoing opportunities for them to:

· Make choices and decisions

· Use materials in imaginative ways

· Initiate inquiry and ask questions

· Work with others

· Sustain their interests and extend their knowledge

· Develop understanding

The Learner Profile
The Learner Profile is central to the PYP and is a set of essential attributes that are taught, developed and encouraged within all that our children experience. They are life-long attributes and form the core of all the IBO programmes. In the case of early childhood the young child is:

· An inquirer when they show interest in the world, ask questions and actively enjoy learning

· A thinker when they begin to develop theories of cause and effect, sort and classify, and show interest in big ideas

· A communicator when they engage in discourse, manage social interactions and express thoughts through verbal and graphic languages

· A risk-taker when they try new ways of doing things

· Knowledgeable when they know and understand significant content

· Principled when they begin to see another child’s point of view, are honest and begin to show a sense of fairness
· Caring when they show sensitivity towards the needs and feelings of others, and is able to be part of a community of learners.
· Open-minded when they are open to new experiences and to the beliefs and ideas of other children.

· Reflective when they are able to think about behaviour and if necessary, work on some strategies for change.

· Balanced when they work alone and in groups showing control of feelings in dealing with other people; and engage in a balance of quiet and dynamic activities, and gross and fine motor skills

The PYP curriculum in the Early Years Section
At the heart of the PYP is a commitment to structured inquiry as a vehicle for learning.

· Six transdisciplinary themes help teachers and students explore knowledge in the broadest sense of the word. In the Early Years Section, the children follow four units under four of these themes. 

· Teachers and students use key questions that are concept-based to structure the units of inquiry.

In the Early Years Section the children follow 4 Units of Inquiry taken from the 6 transdisciplinary themes:

	Who we are:
	Is an inquiry into the nature of the self; beliefs and values; personal, physical, mental, social and spiritual health; human relationships including families, friends, communities, and cultures; rights and responsibilities; what it means to be human.

	Where we are in place and time:
	Is an inquiry into orientation in place and time; personal histories; homes and journeys; the discoveries, explorations and migrations of humankind, the relationships between and the interconnectedness of individuals and civilizations, from local and global perspectives

	How we express ourselves:
	Is an inquiry into the ways in which we discover and express ideas, feelings, nature, culture, beliefs and values; the ways in which we reflect on, extend and enjoy our creativity; our appreciation of the aesthetic.

	How the world works:
	Is an inquiry into the natural world and its laws; the interaction between the natural world (physical and biological) and human societies; how humans use their understanding of scientific principles; the impact of scientific and technological advances on society and on the environment.

	How we organize ourselves:
	Is an inquiry into the interconnectedness of human-made systems communities, the structure and function of organizations; societal decision-making; economic activities and their impact on humankind and the environment.

	Sharing our planet:
	Is an inquiry into rights and responsibilities in the struggle to share finite resources with other people and with other living things; communities and the relationship within and between them; access to equal opportunities; peace and conflict resolution.


The following page offers a breakdown of the Units of Inquiry covered in your child’s grade level:

Units of inquiry for Transition

Each unit belongs to a transdisciplinary theme.
Each unit of inquiry has:

· A title: this reflects the theme of the unit

· A central idea: this is the ‘big idea’ around which the unit is centred. It tells you what the unit will investigate and defines the most important ideas the student will inquire into during the unit
· Lines of inquiry: these outline the content of what will be studied during the unit.

In Transition the children follow 4 units in total, one of which is on-going throughout the whole year.
	Who we are


	How the world works
	How we express ourselves
	Sharing the Planet

	My family and my friends
	Keep on moving!
	Just Imagine!


	Signs of Life


	Subject focus:

Social studies, PSE, language, maths
	Subject focus:

Language, social studies, science and technology
	Subject focus:

Language, visual arts, drama, music
	Subject focus:

Science and technology, language, art

	Central idea:

Relationships enrich our lives and require nurturing.
	Central idea:

People move from one place to another and they have found and invented different ways to do this.


	Central idea:

Stories allow us to use our imagination to understand our own lives. 


	Central idea:

Living things have certain needs in order to grow and stay healthy.



	Lines of inquiry:

· How friends are made

· The things that we do in our family.

· How we can take care of our relationships.


This unit is on- going all year.
	Lines of inquiry:

· Methods of transportation

· Different ways of making things move

· How changes in science  and technology have affected transport


	Lines of inquiry:

· Personal connections and responses to stories 

· How stories can be used to express feelings and ideas 

· What stories can tell us about real life 

· How our experiences affect our reaction to stories
	Lines of inquiry:

· The characteristics of living things

· What living things need to grow and develop

· Caring for living things




Language 

Language is fundamental to learning and permeates the entire Primary Years Programme (PYP). By learning language, as well as learning about and through language, we nurture an appreciation of the richness of language and a love of literature. The language we teach in is English but the connection between English and the mother tongues of our children is encouraged and supported. The PYP language programme identifies three main strands in the teaching of English:

· Oral Communication: 

Speaking and Listening

· Written Communication: 
Reading and Writing

· Visual Communication: 
Viewing and Presenting
The language programme is the major connecting element across the curriculum and therefore language is being taught through all the subjects in the curriculum and the school community.

Although the strands of language are being taught and learned simultaneously, the specific skills needed to acquire fluency in English are taught specifically to ensure that our children become confident and fluent speakers, readers and writers in the English language.

Oral Communication: Speaking and Listening

Students are encouraged to talk about matters of immediate interest. They listen to others and usually respond appropriately. They convey simple meanings to a variety of listeners, speaking audibly and begin to extend their ideas and accounts by providing some detail.

Listening – Students are taught to listen carefully and to show their understanding of what they see and hear by making comments. A variety of games are used to develop listening skills and children are taught to take turns in speaking and listening to others’ reactions.

Speaking – Students learn to tell stories both real and imagined, use language in imaginative play and drama, listen to rhymes and simple poetry, learning some by heart. They also begin to describe events and experiences and give reasons for their opinions.

Drama

At this age and developmental stage drama is a vital and vibrant medium to use with the children. There are many instances where young children will respond better and express feelings and concerns in the form of role-play where they might otherwise be hesitant. In Transition the children follow a weekly drama programme alongside the varied uses of drama in the classroom. In this way they are introduced to a wide range of dramatic play environments.

Children will work together, share ideas and begin to make group decisions. They will be encouraged to listen and respond positively to the suggestions of others. They will welcome the variety of cultural backgrounds inherent within their group and the dramas they develop.

They will develop and awareness and acceptance of differences and similarities in traditions, celebrations, beliefs and behaviour. 

Children will use drama to explore concepts within the units of inquiry and they will be introduced to ‘teacher-in-role’. They will use a variety of stimuli to initiate classroom play and make-believe activities. They will develop the confidence to initiate dramas through play, and to share these with others when appropriate. They will become eager to explore movement and space using music and other stimuli. 

Where possible, children will be exposed to a variety of performance and presentation experiences and will discuss what they have seen and experienced.

Written Communication: Reading 

The process of learning to read is a complex one involving the use of a variety of strategies that the children begin to learn in Transition and build upon in Grade 1. In order to help the children develop understanding of the nature and purpose of reading, they are given an extensive introduction to books, stories and words in print around them. They are encouraged to use the school library and the class book corners.

Literature read and told to the children covers the following categories:

· Books and poems written by significant children’s authors

· Retellings of traditional folk and fairy stories

· Stories and poems from a range of cultures

Non-fiction books are also used widely in the units and the children are encouraged to begin to use them for their own research.

Reading Schemes

Children in Transition begin to recognise familiar words in simple texts. They build up a knowledge of letters and sound-symbol relationships. They use this to decode words. Initial reading strategies are taught in a wide range of games, exercises and investigative exploration.

The children will be introduced to the characters of the core scheme and will use a number of wordless books to develop skills and understanding of story structure. They will gain a core vocabulary and begin to develop strategies to gain meaning from print. They will also read their own writing to the teacher and to others. Extensive reading across each level is encouraged to improve fluency and confidence before progressing to a higher level.

The main reading scheme used in Transition is the Oxford Reading Tree. It is also used in the Elementary section of the school, giving the children a consistency and structure to their learning. They progress at their own individual speed through the reading scheme. 

Written Communication: Writing

The students’ writing communicates meaning to others. In Transition this will often begin in symbolic ways with a series of lines or shapes having a specific meaning to the child who will then ‘read’ his or her work to you. This, coupled with the learning of individual letter shapes and sounds, is a vital stage in the development of learning to read. The child sees a need to communicate in written form and is able to find ways of doing this.

During the year, the children will be taught to write their name with appropriate use of upper and lower case letters. Individual alphabet sounds will be taught in lower-case and letters will become clearly shaped and correctly orientated.

The children will be presented with a variety of reasons for writing in school, many of which will be linked to their role play and to work in their units of inquiry. They will make invitations, lists, menus, plans, letters, tickets, maps, car numbers, timetables and many other items in their own ways of recording and will also be encouraged to recount news of trips or events from home, describe pictures, make up poems in groups or as a class, record experiments and so on.

They will use the teacher as a scribe at times and then copy the written words, gradually trying some for themselves and beginning to use a dictionary card to help with unknown words.

The school uses a number of published schemes to help the teaching of writing skills including Jolly Phonics, Ginn 360 activity books and the Oxford Literacy Web. 

Library

The role of the Early Years library is to give students positive experiences of books, to help create confident, enthusiastic readers and to promote the skills necessary for them to become independent life-long learners as outlined in our school philosophy. Our library is an integral part of the learning environment and the PYP. It is used to support all areas of the PYP and the units of inquiry by providing the resources and information that both the students and the teachers need.

Our library is used to teach students how to use, handle and respect books and strives to provide students with positive reading experiences and support personal reading for pleasure.

Library skills, information and research skills

Each week the children will be:
· Encouraged to become lovers of books and reading

· Taught how to use the library

· Encouraged to use information skills taught in the classroom in real situations

Using the library

All children will have the possibility to visit the library and will be helped to find books on different subjects, to replace them where they were found, to respect books and to handle them properly. During their time in Early Years Section they will also follow more detailed studies of significant children’s authors and illustrators and will be taught how to find these details on book covers.

We have an assistant specifically attached to our library and she works with each class every week, taking small groups to the library and also working with the children in the classrooms.  In this way all children are given a foundation in understanding the value of books for inquiry and research.

In the Early Years library we have a large number of English-language books, both fiction and non-fiction, together with a growing collection of books in different languages and styles.

Borrowing books

In Transition the children choose one book each week to take home and share with family or friends. Some books they will be able to read for themselves, while others will need to be read to them. They may choose the book from the foreign languages section as the aim is for them to understand that all books convey meaning and that all languages have an equal value. 

Along with the book, they will bring home a ‘library record booklet’. In this, they are asked to give a response to the book borrowed. The title will be filled in for them, and an adult is asked to help them with the rest. The picture should be the child’s own work and then the adult writes a comment in response to the book. The child is then asked to show whether he or she enjoyed the book or not. This forms the main part of the child’s homework each week and it is therefore expected that the book will be regularly returned and changed.  

Mathematics

The PYP mathematics program consists of five interwoven strands. There is an emphasis on direct, interactive teaching aimed at helping children to develop a range of mental calculation strategies. These include the ability to recall basic facts quickly, calculate accurately with pencil and paper, use appropriate mathematical vocabulary and make connections between different areas of mathematics. In Transition, the emphasis is very much on practical application and the development of mental strategies, together with the initial skills needed for more formal written maths work.

Maths homework is occasionally given for further practice and consolidation of activities that have taken place in the classroom. This homework is usually practical in nature and is also an opportunity for you, the parent, to become actively involved in your child’s learning.

The expectations at each grade level are arranged in five interwoven strands of knowledge: number, pattern and function, data handling, measure and shape. Where possible, teachers will link their teaching of data handling, measure and shape to units of inquiry.

By the end of Transition students are expected to:
· Say and use the number names in order in familiar contexts.

· Count reliably up to 10 everyday objects

· Recognise numerals 1-9

· Use language such as more or less, greater and smaller, heavier or lighter, to compare two numbers or quantities

· In practical activities and discussion, begin to use the vocabulary involved in adding and subtracting

· Find one more or one less than a number 1 to 10

· Begin to relate addition to combining two groups of objects, and subtraction to ‘taking away’

· Talk about, recognise and recreate simple patterns

· Use language such as ‘bigger’ or ‘circle’ to describe the size and shape of solids and flat shapes

· Use everyday words to describe position

· Use developing mathematical ideas and methods to solve practical problems

In addition to this they will be introduced to appropriate computer software and use number formation sheets to improve the orientation and size of written numbers.

They will use the New Heinemann workbooks for the appropriate grade level.

Creative Development
This area of the curriculum considers all aspects of creativity. It involves the development of the children’s imagination and their ability to express ideas and feelings in creative ways.

Art activities

In the course of every day the children are exposed to a wide range of materials, tools and resources used to represent what they see, hear, touch and feel.

Children will be introduced to a range of media; drawing, painting, printing, and mark-making, textile and three-dimensional work as they experiment and inquire into the properties and possibilities of different materials.

Music

Music is integrated into all areas of the curriculum and is experienced every day. Children are taught a variety of songs and rhymes, often linked to their unit of inquiry and chosen from a wide range of cultures and styles. They are encouraged; not only to listen to music, but to make their own sounds and rhythms with both instruments and with their voices and body parts (clap, tap, stamp etc)

In the process of musical experience, the children will develop auditory discrimination, a sense of rhythm and pitch, and will develop their motor control.
Playing percussion instruments, singing simple melodies, rhymes and songs, taking part in movement and dance, are all aimed to develop a sense of pleasure and enjoyment in music.

In Transition children have two music lessons each week, and are taught by a specialist music teacher. They are involved in two musical presentations during the year and are also encouraged to watch musical presentations from other classes and grade levels.

Personal, Social and Physical Development
In the Early Years, the curriculum is a balance between the intellectual, the social and the personal; each is important and each is interlinked with the others. In the PYP the major emphasis for this area of the curriculum is found in the Learner Profile. It offers a framework that meets children’s needs; academic, social, physical, emotional and cultural.

Children are encouraged at all times to develop competencies in areas of personal, social and physical development, always in an age-appropriate way, taking into account their long-term development and based on each child’s needs, interests and abilities.

Personal and social development

These areas focus on the children learning to work, play and co-operate with others as well as the development of personal values.

Children become confident and able to establish effective relationships with other children and adults. They begin to respect others, take turns, share fairly and behave appropriately, whilst developing a sense of what is right, what is wrong, and why.

Physical development

The physical development of children in Transition relates to their developing physical control, mobility, awareness of space and manipulative skills.

In Transition all physical activities encourage the children to:

· Be active and gain enjoyment from physical activity

· Learn to use a variety of equipment

· Discover what their bodies can do, and explore movement with control

· Be aware of space, and follow instructions safely

· Work individually, in pairs and in small groups

· Gain confidence and try new ideas

At this stage children learn to move confidently and imaginatively with increasing control and co-ordination and an awareness of space and of others around them. They also have one PE lesson each week with a specialist teacher.
Manipulative materials are provided for the development of fine motor skills; gymnastic equipment, outdoor play activities and movement to music provide for gross motor skills.

Other areas of the curriculum

The inquiry programme we follow is designed to allow children to learn chiefly by investigation, and independent inquiry.

The units of inquiry covered during the year have been carefully chosen and planned to allow children to explore knowledge in the broadest sense possible and to enable them to develop cross-curricular skills useful in all areas of the curriculum.

The PYP supports children’s efforts to construct meaning from experience about the world around them allowing their ideas and understanding to develop with each new discovery of the natural and social world; it continually stimulates children to revise and refine their own models of how the world works.

Many areas of the written curriculum are included in all that goes on in an Early Years classroom. Each unit of inquiry has subject areas to be considered as a main focus and, in the course of the year, all will have been visited several times. Children will, therefore, talk about their environments, where they live, their families and past and present events in their own lives. They explore and recognize features of living things, objects and events in the natural and man-made world and look closely at similarities, differences, patterns and change.

All the experiences that contribute to a child’s development and learning are defined by social and cultural contexts – the family and the home; the school environment and adults within it and the surrounding community. The PYP recognizes that areas of development and learning are interrelated in the young child, and the curricular framework we use allows for concept development that applies across subject-specific domains.

Networked Windows-based computers can be found in all classrooms. Children are encouraged to use the computer and become familiar with how it operates. They begin to locate and identify the letters, numbers and special keys of operation. They learn to use the mouse. The computers are also used as a tool for classroom research and as a communication tool to other classes, communities and cultures. In Transition the children will also begin to work in small groups with the ICT specialist teacher in the Learning Bay where they will have access to computers and begin learning foundational skills to be built on next year.
The introduction to ICT is designed as a foundation for the upper grades in the International School of Milan, where computers become an integral part of both the classroom and homework as a tool for research and the presentation of work across the whole curriculum.
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